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NHET FADPREHE OB » S, FE BRI N TA LW, ZHIESGER
FROUEFBEREPIRERLZ T TELEV 2L, XETFAMSHEL VWL 2
=7 —va VEEITEROWREE AR L ERTHY . ET FA NI ZOEEICK
STCEE v, T, USRI T F A P 2EHI T LD LT 2 50ENS
FoTCELD, TR HRPEXHAERE T 22T OFEFF AR TR <. Exfhi
RS PARB L C 72 BB A O OB EFAIY (MLOEE). ZhsicDw
T (TENFEGET) FwLD, VR P EEOTHRT L2232 =/ —varif
L OREREEZIS X5 277K, AMTIE. XFET F A b ORFOICEEMASRI.
Thbb, BAH 5 IEAENSHTREPRC X > TEV ISR TEY ., 2D &
D Ehsr A O U CHERT (MERRFERD. FHMIEFRD) $5 2 itk XFETFA LD
Foaa=r—va i EROREEFISHT I EEkRS 2 EE2®RLE. 20
BEETNVEREL TV D,

F-—7—F XETFA N, HRA. BMb, HEEFERH. R

1. LI

HARDOHEFEHBE TIF, HHBICL B2 2= — 3 VEENTER & W) LERINICEEEE L i
VD AV EWA, FERPESE, BHECEHEOBEE2B2 ., IV EENEZIIa=r—y
3 VEENER. TRDLEXETFANRMBLII S a =7 —Y a VEENEES DS Z L bEN
TlE7 578w, Janice Bland UL TFIZHRRT WS L S0, X¥T F A MME, XE L XENI
EHEICHE A, HFEOFF OEENER 2 EET 28 b AT v 7 OF A LR, B < Rz FH
[ELCHTFOLETE RO, (Theory of Mind: ToM). Witz LEHEER 3 2 GESI.
EHENT S I THAPLEORNOER L. BARI I 2 =7 —v 3 VEENERICEMRT &
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Experimental evidence has recently established the advantages of narrative for the
development of Theory of Mind (ToM), which refers to the understanding that others
have beliefs, thoughts and feelings that are different from one’s own (Kidd and Castano
2013). In order to support ToM, teachers should encourage students to empathize
with characters rather than identification with them. Nikolajeva refers to the ‘identifi-
cation fallacy’, which can lead to an uncritical alignment with a fictional character,
and delay the development of ToM and empathy: “To be a successful mind-reader, you
need to be detached from the mind you are reading’ (2014; 86). This argument is
highly important if language education is to support the development of critical

literacy and empathy. (Bland. 2018: 9)

F T F A ME literary texts offer contextualized access to stretches of authentic
discourse that sensitize learners to grammatical relations and the semantic associations of
words.(Hoey. 2005)’ (Bland. 2018: 7) T&® Y. ‘..deep reading means inferential and deduc-
tive reasoning, analogical skills, critical analysis, reflection and insight.” (Bland. 2018: 7)
ELIORRBIEHIN TS, &51C Kate Nation 1F, XFT7TFANI I 2= —v a Vi
J1EA LS 57D OFEEER[ICORELRE LIF 5 I LE R LT,

[Reading] provides many different contexts, episodes and experiences which , over
time, sum to a rich and nuanced database about a word, its connections to other words

and its lexical history within an individual’s experience. (Nation. 2017: 2)

T F A OFIHEEEAEMOA — X > T 4 ¥ T 4 (authenticity) & 9 FIEIC b BKRT
%)o m%mbi%ﬁﬂ@&jilib’—‘\/a/ ﬁ%’ﬁ@ﬁﬁb)gA@ijbu T’\‘(b)%)o

=T AV T ADEBEM, Thbbd—r 74 v 7 REME, FEEOAED
ST ICEN D LI FEZITHNE L OFEE., HEREBREOHICILSBRELTED,
M. McCarthy X% D3 Discourse Analysis for language teachers (1991) T, EAEIFICEH
F2y3ab—yvaraLlT, A—%r71 v 7 REHBECHREFSIVESDH L, &
VI EREZLTWS, FARIC, A —%>T 4 v 7 E8M2HET 2MHOWRE L. BRE
THY BTSN TSP EAREFTRET — 7 LTl L7 AT b D ThH 270, H
REOSFHINEFEOABRLRTENM SN b DT EETHL, LI FERET
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5 Z ENE 0, (WEsFH. 2019 © 94)

RO, EQX DT EFET FA 22D XS 5 BIICH S FEBH & L CHIHTE 20
122593 BRETIE. XHET F A MO OXFEMOHEE TH 20t (deviation)., THDH.
4t (defamiliarization) & HiEAt (foregrounding) WCHEH L T, fil#Z d X 9 2 #EEX{TH
NT» 2 D% S FM (questioning) %175 2 &2 & V| HEEFEH DR ALHEEL "LO
Mg, ZefEL, 2 a =7 —v a VEENEBRICEMTE 2 1M1 H 5 Z L 25 L 5,

2. HEE & &M

Wales 1Z 5 EDHMIELEE (poetic function) #3321 (literariness) 24T 3 FE L L T,
s b, B, KIE QEFE) 220 Tw5,

...the characteristic poetic function consists in foregrounding and estranging language
and meaning consciously against the background of nonliterary language, by devices

of deviation and also repetition or parallelism. (Wales. 20012)

Wales IZ#i51t (foregrounding) & #4t ([EEEF[H D estranging language and meaning’ &
‘defamiliarization D5 WH#Lz ) Zi#fi (deviation) I % & ® T, KEZEBICINIZ T v
2, FEFFHTRG, B, KIEZ 2 Lo TR E LTy, IBRFETFRLICED 2 O8] T
b2EFEZ D, FICERPRBMAE VRSN KIE I, Hfir S ORI 2k & % 2
THRE» S TH S GEMllIFERR) .

iAf1Z. Roman Jacobson 25 HH SREDOMEI» &l L SFERKZ O b O 2RI T 21
Rex TRPAUBERE) LFRL7: 2 L 2% 2 T, THE i o O@hi=21t - Al b =7
RE=2CME, EHEEEL T 5,

b v LHTs -7 5 2 HE RIEEN THBIN S KIGE# D BT X 512k > BN
WL, L7 ERERIE RS 2 LI ko THL AN ERIT LIRSS 22 THY .
ZNRCEVFHEDOERIZA Yy =Y DHEAE (what is said) 226, BLAXA VL=V ZD
b D (how it is said). DEV FREERBANEDLITOND I EICh b, NI ZFIERES
WLXEHROPLERZ D EFEZ SN T VWD, (. 2006 : 193)

FATIE S ST F A P OFOE(L EFTR L IIERNZ b O ENENZ b DODXRFIHNH
LML T, IESPFE LT F A (Barrie, J. M. 1967. Peter Pan.) OHIC T---
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KEBE OB, Sz iE, HEOS WA LIZEELREAMELN TV 286 £ WA
B ETHEZLHEENH -T2, (2006 1 196) LBRTW3, WA S (81 L H
L) L WIHBIESCET F A POSTICEETH 2 DT, KRETiE. Bb iRtz owT
R DD ENFNZLOOMAICER LN SimEED D 2 Li2d %,

2.1 &1t
Ty e 73~ XLADOFLINTELE TH - 7z Viktor Shklovsky 1k, XM & 1345 x5
EEAATZILWCEoTELZ D EFZ, RO LI ITHRRTWV S,

The technique of art is to make objects “unfamiliar”, to make forms difficult to
increase the difficulty and length of perception because the process of perception is an

aesthetic end in itself and must be prolonged. (Shklovsky. 1965: 12)

Shklovsky IZ‘defamiliarization’ & i3‘to make objects unfamiliar’ & E#FEL T3 23, ZDH
X, RO 7o A 2RI L, BEl»pE¥5 2 L CEENMELZECSRLZEThDEL
Tw3, Shklovsky &I[AIERIC Miall and Kuiken ® XEMORNEIZEMATHL EL TS,

Briefly, literariness is constituted when stylistic or narrative variations defamiliarize
conventionally understood referents and prompt reinterpretive transformations of a

conventional feeling or concept. (Miall and Kuiken. 1999:123)

BALS SR AR T 2 7o A, BEEEER2EICLINED TTofiEE Ty, T
FEATE 2, Id. BAMEEEDOIHED "y 2EC. 20 "y 2#EELES 8173
Z L TR LR BEENR S EFRLTW 5,

R IR AV S B RRAIBEEE IHEL AT 2V —1b, . BEE) R LA—
RWZIEEN L s, DE D T o OFBABERE DM@ & 23 - tFE sz L SIciiish s &
TLRPENTH S, (N¥E. 2003 : 158)

WHED "FNOMHET NV, BUTO@EY TH 5%,

(1) FRHEGFEICE DWW TAEL BRI NICE o> T, ZUFICHAN L& (57T,
DIYESR) AL %,
(2) FREMET 2B 5 & 5% FEMICTNEefiE T2 &5 7%) ErTERRERE

— 4 —
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/52L& o> TRBBIRBEL 2, (. 2007 : 407)

BEEEEER (relevance theory) Tld. FHUSIR CCEM) EFRAIEREE (cognitive environment)
OWE (XIRBIE) cX>THELB LT, 20320 7uv A (XkEE. Xk, Ik
WEE) ZRLTwb, 2L CXRIRIIBREA L ILEEZELC L E L TWw5,

Contextual implications are contextual effects: they result from a crucial interaction
between new and old information as premises in a synthetic implication. ---there
should be two more types of contextual effect. On the one hand, information may
provide further evidence for, and therefore strengthen, old assumptions; or it may
provide evidence against, and perhaps lead to the abandonment of, old assumptions.

(Sperber and Wilson. 19952: 109)

Utterances with poetic effects can be used precisely to create the sense of apparently

affective rather than cognitive mutuality. (Sperber and Wilson. 19952: 222)

FALDER X% < DIEREE (rthetoric) THEFRTE 548, XFEHx £ ¥ 7 7 — (metaphor)
TH?9, H121F You are my sunshine.” W9 X% 7 7 —iF, HKEEDIFEL2R> T3
ANEHNZEZ TBY . ABPPE RSN TS, 2Ok OFFICAETT] (T O
DIz DDA D32 H5, A2 BET &bt U -8B ok 5 2 & TXRIE Gir
LWHEEDHRE) 24U % (cf. Sperber and Wilson. 1995%), 27 F A MZBWT AL 7 7
—NE AN EBEZ ZICH S,

DRI TIEDH B, WA Z I 2= —va > iZBF 2RI 4 b A& (Politeness
Theory) 26 O#MiIC L 28bdbH b, FEFEICHLWEWNT "7 vr—24, 2561 TH 2,
BHLOLHERTHONIE "ER) 2BV 2 00K#CTh 225, B CEBLL T THFR, w5 2
LWL HFICHT ZHEERPRY LD~ A F ADRIEERIT 5, XFT FA bropilx
B2, RO KA 2 ERS, BERICNE TH R 2> Twiz B F I L T, “Elmer
Elevator,” she said to my father, “if you think I'm going to give that cat a saucer of milk,
you are very wrong. ...” (My Father’s Dragon. 10-11) EMWE T 3HHE X EDRDH S, H DV
AW L T Bk oREEZMED 501 ‘1 was wondering if you would mind lending me
your dictionary.” LB (sarcasm) 2EI2HERED DD, WKL ED L L Hl> T 2 [HA
THHEHENLSERAEMES OVHBETH 27, bSLEEWAETERHI LML LTLZ
FFLEARERBEL TS, HDWIE., FliL BETFORE % R-RHES ‘What a tidy room this
s EE2HMETIE, AL EHOFEZTF 5 KA (irony) KPHVLRTED, AR 2=

— 5 —
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r—va BT BHFOER (Cooperative Principle) 75 DML LT3, T F
A2 MRS, BEBELOHEEFICTEmL TwS LT F A M TRBERNRELIC L -
TEE LR THIBEARNCZ D),

2.2 AR

NET F A MZRHETE (foreground) & & (background) 235 % (L TITETH %X
(figure). %% (ground) ZH#IEIESR), X7 F A b DEH IZHIFL (foregrounding) 5 &
L& o TEBRMOERZR T, Mick Short BFFHICE T 2HTRALZIREICE T 2 HIFILICRZ
5ZTRDEIIHBRT N2,

Art critics usually distinguish the foreground of a painting from the background. The
foreground is that part of a painting which is in the center and towards the bottom of
the canvas. Note that the item which occur in the foreground of a painting will usually
appear large in relation to the rest of the objects in the picture because of perceptual
‘rules’ of perspective and so on, and will normally be thought of as constituting the
subject matter of the painting. ...Of course the background of the picture also contrib-
utes to the whole. Nothing in a art of work is insignificant. But the matter in the
foreground is more important than the rest. It is often said of poetry that even if you
change something small as a comma you can change the meaning of a poem as a whole.
But even so, some elements remain more important than others, and the foregrounded

part can be regarded as the more important of all. (Short. 1996: 11-12)

T F A N ORTHIE (LS 7243 1X. ‘Foregrounded features are the parts of the text
which the author, consciously or unconsciously, is signaling as crucial to our understanding
of what he has written.” (Short. 1996: 36) D TH %,

XY Ty —Eilli ATEFFEONETH S XA b =3 — (metonymy) 1Z. X¥ETFAMDHFT
ZRXY 77— EWCIEBELIZEWIFETH 203, R « R - R E Vo e XERTGE A - =
22X AETRILDFERTH 5, 213 She writes in a beautiful hand.” & > 5 3Tl T8
PEDHT TF) ETEILS I, L OFEICEESLE (salience) 252 57O DR E L T
Huontnz, HiOHEBOFFILIC L VROFRER TR LD, FEROFERIIC L RO
R#E (foreshadow) LT 2% EH A =3 —fyHEERCTH 2,

S I R AR L ORRIC AN D LTz 3 RO RAGIZ FAUEFIN KB & > TRz S
NTO L HPRHHICEBETE 2,
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(1) He climbed and he climbed and he climbed and as he climbed he sang a little song

to himself. (Winnie-the-Pooh. 6)
(2) -+, he came to an open place in the middle of the forest and in the middle of this
place was a large oak-tree, - (Winnie-the-Pooh. 5)
(3) Boys will be boys. (proverb)

(1) 13- &b EHMATE (parallelism) THEZBEAANEAEARD EIZE S T AR
F ‘he climbed W5 X% 4[EHKIET S I ETHIRILIN T WS COESLREEISEM L
TWERTE RV, BB, ZZTOFITEAXIE (anaphora) & HFEIEI 2,

(2) 132 =R (chiasmus) Th 2 BKEO—FETH %, FBIHEZZ T ‘in the middle of the
forest’ &WIFEMY 2 FKE S NATRILESN T 0D CUELREEM G L TWw 2 RTIE R
Wo

(3) IX[FIFERAR (tautology) T ‘boys’ 282 [EIRIE S L. "BOF, OREVHIRILIN TS
CLERFERRIL L TV 2RTIE R W),

Z D & 5 RAB IO FEE SORE % AR LIS 9 2 7210 T SOEP RS O@E = fEb e v
MTELEZRE R 20, HiRILOBBICANSE OPFEUTH 5,

2.3 REOMEXHE

FL LT RALIIHIE (norm) 25 DB TH D . Z N FEH O HERE & WL L SR % 4 A
H 7205, BREIEEEER (AEHR) LESHEZ TH0vn, XET XA MBI 25N
U CEICHRITH D . AIDBHRENIC 2 DEBEBEC TWE00ICIZ T CEET 2 LEN D
%,

Strictly, norm is a statistical concept, referring to what is statistically average.
Deviation refers to the divergence in frequency from the norm. But whatever its area
of application, norm quickly becomes a ‘loaded’ concept, acquiring the connotations of
‘standard’ or ‘normality’, or ‘typicality’ opposed to ‘non-standard’ or ’abnormality’ or
‘untypicality’. Outside language we are aware, for example, that each society has its
own norms of social behavior, or its own images of such norms, and violations of those
norms are considered antisocial, abnormal and potentially reprehensible...Yet a
consideration of even social behavior shows an important fact about the concept of

norm, namely that is not absolute, but relative. (Short. 1996: 273-274)

WA BB OFWTIE, XFT F A FOERICH ZEMPIEIC L > THEKL 5, Wales i

— 7 —
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‘Many poets (e.g. Wordsworth, T. S. Eliot) therefore set their work against the background
of the poetic tradition.” (Wales. 20012: 39) LR TW 223, FESIZIRE S FTEHXDOXET F A
PZBWTH, TR0, FEECAPIERCHLO0EFEICHELS® L LIFEET
Hbo o TEALPHIFLICEE L RMIZ. XFET FA P ZEOBERICH 2 E L2
THBEEEDY D B,

LIHT, XH¥TFAMRFHEME L THVEOIE, EDO L5 RHHEFOMIL T
BABERDH L7255 p FRIEBLLTO LI ZI0EHEHOF = v 7 ) A b ZIEERL T35,

< 2 Z TR R SR SRR T, AR CHRECHER S, DT 7 A M

BERBE 2T 22ENZ0HDUEK->TT v 7 ) A M RREET 5, HAlZ. HMH
RETDHEICIDF 2y 27 VAN 2RBECBERBOHEZMEMTT S 2 LT, TOHEMIC
BENTVAFEEERBE ML T 2 2 L WRETH B, 772 L, Fxv 27 VA MCE
FNB NSRRI ER LT TLARS AW E W I b TRV, 7L,
o b MBKCHER SN DESCEEMICEWTTH L, UTHZEDOF =2y 7 ) X
NTH B,

1. R E WS ¥ v VRO F WA L SCERE I 72 > b

2. BRCRESNTHEELREM, Sa/\Y — v, XENXY =Y BBwr, $7220
XY — ISP TEL Tk s

3. JESCEMLRBIPHEEE CHE VERAL WV X S 2R, FBUOMAEDE., THl
ROHTT . XEHE R Edkvn

4. HIRPMER I TH R VLD

5. HEEEGRE L MESRELUAOTTETEG AN OFEE (F72138%) MWRITw» 5 EFT

[ERARYiN (EHE MR EEL w2 L Bbnb)

6. AL CEEN RIS T BHACRED FOKE L L S s KRBT B
o)

7. BEDOTERZ I IIMERIRAH2E D DI ICE 2 ET I 2V

8. HEmA LWL, WREN TR WEREFHEEHS TH O 2 L L EREITIEZ VD

9. RIHEENZ SN TLERVD, ZOREICEZ IO MVECYFBNT I oL E 3
HISRED KBS LTy

10. TEENOF T2 2 HRFEPERDZN L VETOEBTCH S P CORBE L TRIRSNT
2TA42Y/N (PR, 2012 : 251-252)

WROF = v 7 ) A Mg, WERZZEBICIZ T, BRrzili L U Ciitiig Ghikok
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i) . EERRME (GESECRESC M) . VY R Y — (SREMEAB M) . KR - R - R (7
B, dabb, WM, o OB R EEN. IEFICENTBEM L L TOFET FA b
DFxy 7 VAMTEoTWS, AFTH, XFETFA M EERT ZECE, BERICE ST =
v 7 VA MEFHT 21T 5,

3. REDEHE

Ao ® KRR bic R L. XFET F A P OHFTE#EDD & @i L L BRS AR CERT S .
it ZBE MR TV O EFE EERIcB» T, REEVRAROBHEE 2R TS L 510 H
BEIEELTWE, LWIHHHREZEE IR D) LRAIFEE &I, ZEHEIVNS L0
FHINTREBRXRGIREZEZRTE D LI B> T03) ITL-> TEEHRD S b2 DS %
fiEL X 5 &3 % (cf. Sperber and Wilson. 19952) , D & D EEFRD 5 b2 2 O CHEHT %,
ZNiZ Paul Grice 2M#FH DRI (Cooperative Principle)iZ BW T, Si5IFE5E B8 BH W
WEREEBRMSE LI EMNILED TR ELTWEDRENLSG ., ZEHDO—FHN, HEFS
NDOMWLURTHZREXEFED 4 DDA (maxim) — "E (quality). & (quantity) . B3
HE (relevance). FkFE (manner) —D Wik TEE LA (flout) . "MEEFROEN,
(violation). "FE& TS, (opting out) DO T - 7235E 1A & DEE (implicature) 73
HDHERIREND (cf. Grice. 1991) EBXRTWEDERIUTH %, B KIGT % DI AR
DBEMEET>ThwW, o T, X¥ETF A MOELPHIFMS RSN 2HH% b L IcHKBT
5 EDFRIEBICE TH S EFEZ 5 2 EZiE, HimC o 2iRln b 5, £7:%253 %
CETHBOTHRS IS 2 =7 — v a VIFEIPHIFTE 2,

FRENCED LD BEEN DY ED X 5 RBREEFE > TW 2O 2R T %,
Morgan and Saxton (&5 % (1) Eliciting information—On the line (2) Shaping under-
standing—Between the lines(3) Pressing for reflection—Beyond the lines ® 3 DDA 7 I

) —1Z434EH L T (cf. Morgan and Saxton. 20062: 46-54). XD L S IZFHHL T35,

Category A—Questions that elicit information: These questions draw out what is
already known in terms of both information and experience and establish the appropri-
ate procedures for the conduct of the work.

Category B—Questions that shape understanding: These questions help teachers and
students fill in what lies between the facts and sort out, express, and elaborate how
they are thinking and feeling about the material.

Category C—Questions that press for reflection: These questions demand intellectual

797



ST A b DR TR (R )

and emotional commitment by challenging the individual to think critically and

creatively. (Morgan and Saxton. 20062 45)

% & D43 %1%. Nutall (1996% 20-21) 2SR L CWw2 4 DOEKRD S b, M "7 7 3V —
A, 7% ‘Conceptual meaning: the meaning a word can have on its own’ & ‘Propositional
meaning: the meaning a sentence canhave on its own’ 12, "4 7 IV — B, #% ‘Contextual
meaning: the meaning a sentence can have only when in text’ &, "7 3V —Cy »
‘Pragmatic meaning: the meaning a sentence has only as part of the interaction between
writer and reader’ WK% T 5%, A7 TV—A, > "TAT7TYV =By, >» 7TV —C, DJE
WHRADELS Lo T E, M LEROEE D ICHETE 2 bDICK> T,

Hex T--Fefto 7o+ 21213 TEHROE Y B U (retrieving information) . "7 F A + O
B (interpreting texts),. "#% « Tl (reflection and evaluation); ® 3 DDEENEE NS
g (HHL 20110 14) bR, 2R S DEFEEZROD L 512 STEOFKMICIHE L T 5,

ITEHDFEM
(1) "EHOMYHL ) > XBCEEEI»N TV EHNA XM S EHEFAM (fact-finding  ques-
tions)

2) "TTFRANOER, >NEOEREEE Z CTHEHEE»N TR WHNE R M S HmFER
(inferential questions)

(3) T - FHIL > XEORNFR DWW TOFEEERTDFH 2 2 5 FHIi ¥R (evaluative-
questions) (I (2011 1 10-22) % b L IZEHEBER)

Z DT, HEiw (inference) % "B UHEER, & TRBUEHERN, © 2 0w, HEERFERIE
UiibHesm, Th L e L. #HEmFEMlEr T 5BO4ODFERIZ /R L TWwW3 (cf. HH. 2011 : 16
717)0

2 R DR

(1) X & XDERPILAERME R R D720 OHeGn "FETE LS, (bridging inference) : "8 i3
Hlp iz, WMEBIF LW HEREST2o) ~HWEROIZORIEWESZ, —2TO
[HHROHHR I N TV 5,

(2) XEICHRENTWRWERZE O HEH "FEUEHESR, (elaborative inference) : "Bl
Al IR NTz, BEFERHT L OWHERIFEIE o7z, »HERWI:DIXHREEE, —JE
PRI s THEIR 21 D o (H (2011 © 16-17) % & & WZHFEHLMERK)
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4 DDFEEDIFEA

(1) BAKEME (clarity) OFEA] : w2 IAFEIC 3 2 (BREZRFM & 138 228 Yes/No .
Either/or . Wh-IERXDOWIF N TH 2 D0 FEHICHEIC O 5 2 &),

(2) BRZ= (opinion-gap) OJRAI : B 2B R 25 & HT (BRMERBER2EHOBERINPIFGT
X52H5DTRHRINITR S0,

(3) &wBl (evidence) DA @ M EEES 2 (M IIHFROII AR T Z LB TELHDT
NI 500,

(4) Pk#kIE (challenging) DA @ PRI LMW 23 2 (FERIZTIEZ D b % PRI 2 [T T
TINIEE 50, (FHH (2011 @ 24-25) % b & ICHEEDERL)

ll

INSOFEER S 2 CTHERFEM 21T WA =7 —y a VEENEEK T 5 ETEET
HLIB, XFETFADOGERZFHEFAML b LARLETH S, EPERHL TS L5112

"WIEE U ETHNIE, XEOFEPLEARDOKFL, $1LFEARDIRSENIZOVWTOFH 2
ZM D &5 aHEERFER SRR 21T 5 Z L BERL (T, 2019 1 245) EFZ SN LT
b5,

4 XETFX P TOHEREH

T, EBOXFET FA N ERY BF T, BRAWD 2 W IZNEW 288 (BEPiE
b)) WCHEAEY TR FERM OB 2R T, 232 =7 —v a VRENEREENE T
BUFEREIIB VT, ThoDMWIZEZ 5 2 LW, FHEORBH L RESI., $hbbT
TT A7« T—=V T WENL ZEDPHRFIND, B IAXTOEHZIC L 2 TSI RS
M OFHLE 72 2T Tdh 5,

WEEI3~4NDTN—T « 7 —7 TEEL., — RN EFHEIFEEDTFIETH % Pre-Reading.
While-Reading. Post-Reading ® 3 Bk (1) &9 3,

COEETINVTIEE - RILT = v 7 BRBICHEL Twb, HfEHEG@RAEMCEZ 2729
FEEFIEDEMEFHARS 2L TR 6T (EMEROERD ., % OIEENFEEHIC L

SHBEROEVL EBERNAEDE DR D E (noticing) 25| & I LXEEENEES NS
ELTWBAS (cf FL 2011 1 175), EHOBEERERN? 5 3T ICKE L2 WEE b F v & TR
ENb, %I TREDRBICELE L RSP R 2N T 5 2 & TEY 01tk (fossilization)
EPIET 22 80T %, BB, HMAROME IOV, HYE (1) FANOERA LG
WFEAORHE (2) 7 F A MEROKE (3) BEREMOBM (4) EADKOE (5) H[FE¥
BHoORAE, OS5HHIXRTWEODWTHIRS A sz e L Twa  (HA. 2011 © 146-147),



ST A b DR TR (R )

=1
Teaching Procedure (with Literary Text)

<warm-up >
small talk - motivation
* Pre-Reading
(1) WA (oral introduction) —%EHEH DA ¥ —=~ (schema) %IEU
L. WEDTHZ LT T 2,
* While-Reading
(2) Bt (skimming) >FEHICHHDOTHOMHREZ S ¥ %,
(3) FERI->TA « WARERBICEE U 7o #EEmFER - SRR 2175
FHEFM (scanning) —HA OIEMEE 2 HEE T 5 (GHEE)
HEEMFERT (deep reading) > AN ZHEV R LS ER 2 Z & THo%
A4 > 7w & (input) ZHERL. KO E 2ET,
FEMFER (critical reading) »¥EEHEBHODEREZZ LD EE, 7
7 N7y (output) WCEIT 5,
(4) 355w (discussion) —FEEH MO A (interaction) Z1Tb ¥ %,
 Post-Reading
(5) 3 - FHT = v 7 >FIRER EBROFMERZ T %,
<assignment >

report in Englishwithin 100 words - assessment

UTFexX¥7 A r 2R ofl 2R3, 51k, DV 2B OME, 1Q HHEamFER.
EQ »FHliFRI T H %, BHEFEMIZFEHE O HBE 2R T 2 CBE LD TEKT 2,
HESRFERT I3, REPCEEE CHWE2 RS ZLERD 5 - DIEHELSEEH2ERTE 3
. TR T Z OLEN L L WG E (fluency) IFHEFRTE THIEMES (accuracy) 1XHE
RTERV, 2 TRERCIGGEBEE THARLIAR L F LOLIEX VR — b 2FEICH T
ZETZOREERMO, BEITIEZNEFMCFIHAT2 2 LT 2, XFT F X OIEFIE,
EHDOHMWIZ XV challenging EORWH DML SFEWLDICLTH B, —in. BRI
EWBRBEGIC T TH B0, EARNFET FA N THWE I RASITRELTEY, 22T
DX FHEHEIC L ZHEE EOKIFITEE L0,

4.1 FXREREIC & 3 R
KA FEAIV V) WiFE (Hiv~ov), Bk, 25 77—, BiRik. TEIERBE,
gL EOERREIC L > THFEHEIEE OFRHR LE S EER (Th) 2RERLSEL LD,
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(1) Peter and Wendy (2)
For a week or two after Wendy came it was doubtful whether they would be able to
keep her, as she was another mouth to feed. Mr. Darling was frightfully proud of her,
but he was very honorable, and he sat on the edge of Mrs. Darling’s bed, holding her
hand and calculating expenses, while she looked at him imploringly. She wanted to risk

it, come what might, but that was not his way; his way was with a pencil and a piece

of paper, and if she confused him with suggestions he had to begin at the beginning
again.

"Now don’t interrupt,” he would beg of her. 'I have one pound seventeen here, and two

and six at the office; I can cut off my coffee at the office, say ten shillings, making two

nine and six, with your eighteen and three makes three nine seven, with five naught

naught in my cheque-book makes eight nine seven,—who is that moving?—eight nine

seven, dot and carry seven—don’t speak, my own—and the pound you lent to that man

who came to the door—quiet, child—dot and carry child—there, you've done it!—did I

say nine nine seven? yes, I said nine nine seven; the question is, can we try it for a year

on nine nine seven?’

WA Wendy 234 & N 7cRFOTHROEE DT, CROMAE & < b2 i,
DV: foregrounding: repetition (monetary unit)

1Q: Why did Mr. Darling need a pencil and a piece of paper?

1Q: Which did Mr. Darling prefer, money or his daughter? Why?

EQ: What do you think of him as a father?

(2) Cat in the Rain (130)
She laid the mirror down on the dresser and went over to the window and looked out.
It was getting dark.
‘T want to pull my hair back tight and smooth and make a big knot at the back that

I can feel,’ she said. ‘T want to have a Kkitty to sit on my lap and purr when I stroke her.’

‘Yeah?” George said from the bed.

‘And I want to eat at a table with my own silver and I want candles. And I want it to

be spring and I want to brush my hair out in front of a mirror and I want a kitty and

I want some new clothes.’

‘Oh, shut up and get something to read,” George said.

He was reading again.



ST A b DR TR (R )

WE L EREL 2 RICERZ 2 2 hIEH S 2 HEORE., Mk REBRs & < br 50,
DV: foregrounding: parallelism (‘I want to’)

1Q: Why do you think she kept talking incessantly?

1Q: Why didn’t George stop reading while his wife was speaking to him?

I1Q: Why do you think she wanted the cat so much?

EQ: What kind of person do you think George is?

(3) The Selfish Giant (87)

It was a lovely scene, only in one corner it was still winter. It was the farthest corner

of the garden, and in it was standing a little boy. He was so small that he could not

reach up to the branches of the tree, and he was wandering all round it, crying bitterly.
The poor tree was still quite covered with frost and snow, and the North Wind was
blowing and roaring above it. “Climb up! little boy,” said the Tree, and it bent its
branches down as low as it could; but the boy was too tiny.

And the Giant’s heart melted as he looked out.

“How selfish I have been!” he said; “now I know why the Spring would not come here.
I will put that poor little boy on the top of the tree, and then I will knock down the wall,
and my garden shall be the children’s playground for ever and ever.”

He was really very sorry for what he had done.

NE D bW E F 0 KEIH0LT 2 BN L5H,

DV: foregrounding: inversion (‘and in itstanding a little boy’)
defamiliarization: metaphor (‘the Giant’s heart melted’)

1Q: Whydid the Giant decide to be kind to children?

EQ: What kind of person do you think the Giant is?

(4) Anne of Green Gables (33-34)

“Well, well, there’s no need to cry so about it.”

“Yes, there is need!” The child raised her head quickly, revealing a tear-stained face
and trembling lips. “You would cry, too, if you were an orphan and had come to a
place you thought was going to be home and found that they didn’t want you because

you weren’t a boy. Oh, this is the most #ragical thing that ever happened to me!”

Something like a reluctant smile, rather rusty from long disuse, mellowed Marilla’s

grim expression.
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“Well, don’t cry any more. We're not going to turn you out-of-doors tonight. You’ll
have to stay here until we investigate this affair. What’s your name?”

The child hesitated for a moment.

“Will you please call me Cordelia?” she said eagerly.
“Call you Cordelia? Is that your name?”
“No-0-0, it’s not exactly my name, but I would love to be called Cordelia. It’s such a

perfectly elegant name.” (italics in the original)

WA Anne 2YEEFIZaNeW I &£ 2AD RS 2350, Anne OMEEHHERM R 2 2 #55.,
DV: defamiliarization: hyperbole (a big word like ‘tragical’)
circumlocution: (‘a reluctant smile, rather rusty from long disuse’)
1Q: Why didn’t the girl tell Marilla her true name?
1Q: Why did Marilla smile?

EQ: How do you feel whey your dreams are dashed?

(5) The Garden-Party (210)
There lay a young man, fast asleep—sleeping so soundly, so deeply, that he was far, far

away from them both. Oh, so remote, so peaceful. He was dreaming. Never wake him

up again. His head was sunk in the pillow, his eyes were closed; they were blind under

the closed eyelids. He was given up to his dream. What did garden-parties and baskets

and lace frocks matter to him? He was far from all those things. He was wonderful,

beautiful. While they were laughing and while the band was playing, this marvel had
come to the lane. Happy... happy.... All is well, said that sleeping face. This is just as

it should be. I am content. But all the same you had to cry, and she couldn’t go out of

the room without saying something to him. Laura gave a loud childish sob.

“Forgive my hat,” she said.

And this time she didn’t wait for Em’s sister. She found her way out of the door, down
the path, past all those dark people. At the corner of the lane she met Laurie.

He stepped out of the shadow. “Is that you, Laura?”

“Yes.”

“Mother was getting anxious. Was it all right?”

“Yes, quite. Oh, Laurie!”

She took his arm, she pressed up against him.

“I say, you're not crying, are you?” asked her brother.
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Laura shook her head. She was.

Laurie put his arm round her shoulder. “Don’t cry,” he said in his warm, loving voice.
“Was it awful?”

“No,” sobbed Laura. “It was simply marvelous. But Laurie—"

She stopped, she looked at her brother.

“Isn’t life,” she stammered, “isn’t life—"

But what life was she couldn’t explain. No matter. He quite understood.

“Isn’t it, darling?” said Laurie.

W : Laura 2%tk % HB& 3 2 50H, SLICHETE L 72ROV OfFEE)  LOFE.,
DV: foregrounding: ellipsis (‘Isn’t life—’)
parallelism(‘Isn’t life—")
1Q: How did Laura feel when she saw a young man fast asleep?
1Q: Whydidthe face of the young man seem happy?
IQ: What do you think Laura meant when she said “isn’t life—""?
1Q: What do you think Laurie meant when he said “Isn’t it,”?

EQ:What do you say if you are Laurie?

4.2 NEHYERIC & 5 R
#4385 (conventional wisdom) 2K % 2 L 2R T, FHEFICHRBIF - O ERK
() ZECEESHD,

(1) The Happy Prince (74)
At last he came to the poor house and looked in. The boy was tossing feverishly on
his bed, and the mother had fallen asleep, she was so tired. In he hopped, and laid the
great ruby on the table beside the woman’s thimble. Then he flew gently round the bed,
fanning the boy’s forehead with his wings.
“How cool I feel,” said the boy, “I must be getting better”; and he sank into a
delicious slumber.
Then the Swallow flew back to the Happy Prince, and told him what he had done.
“It is curious,” he remarked, “but I feel quite warm now, although it is so cold.”
“That is because you have done a good action,” said the Prince.

And the little Swallow began to think, and then he fell asleep. Thinking always made

him sleepy.
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WA @ YN XBEFICHEHENTRIIOHE LR L I2BOSH, Y /N A DLOZILORE,
DV: defamiliarization (the swallow’s bdhavior)

IQ:Why did the swallow feel warm though it was very cold?

EQ: Why do you think thinking always made the swallow sleepy?

(2) A Day’s Wait (333)
It would have been natural for him to go to sleep, but when I looked up he was looking
at the foot of the bed, looking very strangely.
‘Why don’t you try to go to sleep? I'll wake you up for the medicine.’
‘I’d rather stay awake.’

After a while he said to me, ‘You don’t have to stay here with me, Papa, if it bothers

’

you.

‘It doesn’t bother me.’

‘No, I mean you don’t have to stay if it’'s going to bother you.’

I thought perhaps he was a little light-headed and after giving him the prescribed

capsule at eleven o’clock I went out for a while.

WA @ B CTHEL e D ENSCH 2RO SH, b7 K FBRO#HE.,
DV: defamiliarization (the boy’s remarks)
foregrounding: repetition (‘bother’)
IQ:Why did the boy tell his father that he didn’t have to stay with him?
1Q: Why did the father say it didn’t bother him to stay with him?
EQ: Do you think the boy is in good terms with his father?

5 b ) I
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